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INTRODUCTION

This national case study for Ireland is part of the European action research project ECOLHE. The
ECOLHE is to examine the way in which the iddeahamgEuropean Higher Education Area has been
translated into practiceaional level by Academic Bodies. Its purpose is to identify the way in which the c
challenges to promote Lifelong Learning through ICT in higher education is shaped in Bpiscific conte
national report presents the Irish national fréonelgiidd innovation in HE and the findings of the University
College Cork case stilgital innovation in Ireland follows the approach of theDifjitaddedincation

Action Plan (202@27)here development is focused on two strands, the need to work systematically an
digital literacies and capabilities of indiiduadgional and UCC strategies/initiapaetgirojects etc.
mentioneduding the fieldwork research by interviewees as significant have been included and indeed
the discussions in the first two parts of thisthepaational context and UG€Exeforet sets the context

for the field work findawgd is intrireally linked.

The main objectives of the case studies are to illustrate:
needs and perspective of improvement of the use of digital technologies in HE
emerging teaching and staff skills for the digital era;
the most important problems detected ard poksgibns.
A proposal for index
To reach the objecteach case study report must present the following structure
an introduction,
a reconstruction of the national political framework related to the digital innovation in HE,
a focus on universiti@srepolicies by documentary analysis,
a qualitative analysis of the focus group and interviews results.

This qualitative research will focus on threeoageaszational, teachifgarning (educational) and

cultural areathat consider the follgveaven suttimension of analysis, based on the proposal of a Digital
Maturity Framework for Higher Education Fhtitictosynthesizes the main existent frameworks/models
related to the integration of di,Bgi% al technol

! Area/Dimension of analysis rom the digital maturity framework: 1. Leadership, planning and manageraeog; 3. Quality ass
Scientificesearch work; 4. Technology transfer and service to society; 5. Learning and teaching; 6. ICT culture; 7. ICT resol
infrastructurgtp://archive.ceciis.foi.hr/app/public/conferences/201 HA2ICEizAp®er 58 final(Seét Annexes 1).
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1. Leadership, planning and management

a. Financial investment in the use of ICT in learning and ssschimgncedevelopment; business of
the institution

=

Strategic planning of ICT integration in HEI

Managing the integration of ICT in learning and teaching at HEI

o o

Managing the integration of ICT in scientific research at HEI
e. Information System for Supp8Busigess Processes of HEI

f. Planning and implementation of training of HEI employees in the field of digital competencies ¢
application

g. The relationship between the HEI and the state from the aspect of ICT integration
h. HEI policy in ICT integratiommamitoring global trends
2. Quality assurance
a. ICT quality assurance policies;
b. monitoring and periodic review of study programmes, from the aspect of ICT application;
c. evaluation of the work of teaching, research, administrative and technical staff;
d. continues monitoring of the results of scteatifiicng work and progress;

e. procedures for determining the needs, development or acquisition of ICT resources and
application;

f. approved procedures and fafjoan student enrolment, their progress thuolyghnsl the
completion of studies supported by ICT.

3. Scientifieresearch work

. The use of ICT in the preparation and publication of scientific papers;

o o

. ICT support in the preparation and management of scientific research work and projects;

c. ICT research (aorative ICT research on HEIS);
d. a system of support for researchers at the beginning of their careers in applying ICT in scientific re
e. continuous training of researchers in ICT application in scientific research;
f. networking and collaborafioesearchers with ICT support.

4. Technology transfer and service to society

a. collaboration with stakeholders (employers, local comteutiélny;, @deication) supported by ICT,;

The European Commission support for the production of this publication does not constitute an el pAGEME
contents which reflects the views only of the authors, and the Commission cannot be held responsibll 5 ay
may be made of the médion contained therein.



Co-funded by the
Erasmus+ Programme
of the European Union

ECOLHEY

Empower Competences
for Onlife Learning in HE

b. applied research and professional projects supported by ICT and/or ICT;
c. netvorking of researchers and users of research (stakeholders) supported by ICT.

5. Learning and teaching

a. preparation, storage and use of digital content in learning and teaching;

b. innovative learning and teaching methods with ICT;

c. t he devel op nggahcompeténcet eacher so d

d the devel opment of studentso6 digital compe

e. the use of learning analytics to improve learning and teaching;

f. ubiquitous learning and open curricula;

g. personalisation and support forepiesented groups by using ICT in leadhitegching
6. ICT culture

a. the network presence of HEISs;

b. using ICT in HEIs promotion;

c. the development of digital literacy and the promotion of innovativeness in ICT application w
employees;

d. selfconfidence and motivation of employees on thecengfd@a application;

e. providing access to and support in the application of ICT infrastructure;

f. the application of ethical standards, copyrights and intellectual property in the ICT field.
7. ICT resources and infrastructure

a. the availability of ICT resessi(hardware and software) for learning and teaching;

(on

. the availability of ICT resources for scientific research;

network infrastructures at HEIs;

o o

access to ICT resources for students (both in and out of the classroom);
e. digital environment and infmmsystems for employees and students;

f. technical support and maintenance of ICT resources at HEIs;

g. information security system.

The following table summarizes the elements of continuity that can be traced between the changes in
the Bolognapmms s i n 1999 and the Digital Maturity (n
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Tablel: Bolognaprocesskey issues and Digital Maturity Framework in HEls

Digital Maturity Framewq
Bologna Process Key issues for Higher Educatio
Institution

AHarmaization of the university cycle systetwo main ones (first
second level) and one corresponding to the dottofatditate th

integration of students into the European market. 1a; 1b; 1h; 2a; 2b.

A Uniformity offadltate thegaguaition of nators
academic qualifications and careetth the aim of allowing more

access to the labor market. 1c; 2a; 2b; 3d.

A | n s ecreditisystem based oa the EGEGropean Credit Tran
and Accumulation Systesi)an estimate of the workload requi

students to achieve the objectives. 1c; 2b; 2e; 21.

APromotion of the mobility of students and teadheie European a
of higher education through the development of programs ar
regulated &uropean and national level (joint degrees and courseg
joint certificates and final diplomas, implementation of th
supplement).

la; 1b; 1c; 1d; 3ffp4 ()

AQuality assurand@irough the establishment of an agency at nai
(in Italy the ANVUR) that evaluates the quality of education and, ¢
the assurance at European level of the common standards imf 2 (af); 5 (ag).
cooperatidmetween the countries adhering to the declaration.

A Emp | obe@usuddithtoygh anceducation that aims witl
cycleto provide the skills necessary to carry out a profession. 3d: 3e: 5d; 5f

AlLearning focused on the active role of the stuxnleptomoting teach
based on understanding, autonomy, tlomskip between teacher .
student (student oriented). (ag)
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A Lifelong learningMasters, specialized training, continuous
training agreements with organizations and / or companies, stu

management (pane, differentiated patise of ICT, blendelagning 1h; 3f: 4 ¢a); 5F; 5;

The exploration of these seven areas will allow us to identify for each case study the main interesting ex
in the field of:

1. Enhancing digital technologies in Higher Educationgnstitu
2. Academics professional development paths with a focus on digital innovation;

3. Quality assurance in Higher Education with particular attention to digital innovation quality stanc
teachingearning processes;

4. Recognition and validation ofitgacbmpetencies with particular attention to digital skills in Highe
Education.

a quantitative analysis of questionnaireso r

a conclusion oriented to outlines the most important efforts and critical issues in organizatior
educational processes aimed to enhance digital resources and the environment in Universities (st
weaknesses, threats and opportunities, needs and perspective of improvement)

Based on these assumptions, template expects the national reséatiohas &ticunain sections:
a. Introduction
b. | part: the national framework
c. Il part: the results of the field research
1. indepth interviews
2. focus groups
3. survey online
d. Results / Conclusions (strengths, weaknesses, risks, threats and opportunities)

The introdation of national research presents the main characteristics of the national report
(objectives, methodology, division into chapters and paragraphs).
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| PARTLITERATURENALYSIS: THE DESERON OF THE NATIORRAMEWORK

1.1 Introduction
Irish DigitalContext:

The first phase of theh National Digital Stranep/launched in July 2013. This strategy focuses on digital
engagement and how Ireland can benefit froty amfigitedd society. It sets out a clear vision and a number
of practical actions to help increase the number of citizens and businesses engaging online through inc
enterprise, citizen training, schools and edldateon. g o v e r n m éatfiigitadisatiprocan drivie 0 n
substantial increases in productivity, innovation, social improvements and connections, and economi
and jobs The aim for this strategjoibelp position Ireland to reap these benefits and to position Irelan
interationally, and within the European Union, at the heart of digital déVegpthwenilan for Jobs
2018commits the government to devetopeg National Digital Strategy, to position Ireland to maximise
economic and societal benefits from digitalisation amdrventhaevaiting this new national strategy.

| r e |Natiorahl6SKills Strateqy 2085f i r ms t he government ds Vi sior
Awhere the talent of our people thriveséthr ol
provsi on, to grow enterpri se .dheButute dobsereldnd Initagve t h
2019emphasises a philosophyetdrig learning and one of the five pillars of theé i at i ve i s
l nnovation and A3« df thi®ihitiatiyd an expert Wankengrggoapdandertiogkgap
analysis of future needs, viduclupled with a programmeedtiment in educational institutions to host the
educatiomterventions identifi€de third pillar of this initiatiéénlsancing Skills and Developing and
Attractingalendwhichwill target a doubling of participation in lifelong learning by 2025

Higher Education in Ireland Dig@ahtext:

TheEuropean Higher Education Area in 2018 Boloegsliplementation Rgpovides an overview of

the situation regarding national strategies and policies on the use of new technologies in teaching anc
across the European Higher Education Area. Ireland does not yet have a napieciéicathateyyhe

use of new technologies in teaching and learning in higher educatentthiodvetred df the national

digital strategy is concerned with education and eLearniNgtanmli&trateqy for Higher Education to
2030sets out key policy priorities for the development of higher education in Ireland, in which eLea
emphasise@he National Forum for the Enhancementiofjlaathearning in Higher Education has been
leading the way in progressing work on the teaching and learning dimensions, withtlkegdritiatives
report oBuilding Digital Capacity in Irish Higher EducatiénAtOirBportant element of this was the
development ofRopadmap for Digital Learning in Higher Educat®®i2015vhi ch <c-al | ed
ordinated, mtlitvel approach to foster digital literacy, skills and conficeistedamtsrat all levels of

e d u ¢ &Recommedations fromedisahe development of MieAboard Digital Skills Framewdrk

A Review of the Existing Higher Education Policy Landscape for Digital Teaching and Learning in
According tihe content analysis conducted as part of thit irelicated thaigherEducatiornstitus

policies often fail to reflect the language of digital teaching dhdviessecomgmended tlfoliciede
developed in consultation with those that will implement them in practice to ensure consistent and

—
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https://hub.teachingandlearning.ie/wp-content/uploads/2021/06/Digital_Overview_2018_AW_180219.pdf
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https://www.allaboardhe.ie/
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implementatiowhich led to stepby-stepGuide to Developing Enabling Policies for Digital Teaching anc
Learningublished by the National Foridavember 20@lassist HEIs with this process.

On 10th November 2021 the National Forum T&L launched the final réleott $tepstiher Teaching &
Learninggroject, a cdiiaration across 15 partners in Irish higher education, all seeking to answer one que
in relationto Cotidd : O What have we | earnt and what does
l rish higher educat i osffol StudéniseandCarenervicey ondhe tnpactem
Covidl9 and key lessons for moving forward" brings together common themes based on 6 focus group
7 universities, including Examination Officers, Librarians, Heads of Student Servaeds Héealdsodf 1T
Teaching & Learning, as well as EDTL interns. Two of the seven key messages are significant in re
digitalisation. One was that ATeaching & Lea
evolving. Learning envirorsmarg transforming to effectively enable mixed modes of learning ar
participationo and the other was that fAThe wo
a commitment to | ifel ong Ileeeaponsd by the univesity istaff tchthieg h
move online due to the pandemic and the importance of digital innovation in the future of the sector.

1.2 The national legislative framework

This section outlines the national legislative framework of theatlh&eEttwan Ireland with particular
emphasis on national policies and organisao@nsed with digital transformratibgher Education

Irish Higher Education Context:

The Irish Department of Education was formed in 1921 and had f@spomabyjtpesimary, further

and higher education in Ireland up until 2020 when further and higher education were transferred t
department. The Department of Further and Higher Education, Research, Innovation and Science wa
on the 2ndf August 2020 and Simon Harris, TD, is the current Minister for Further and Higher Edus
Research, Innovation and Science. The Department is responsible for policy, funding, and governan
Higher and Further Education and research sefdotkensersight of the work of the State agencies and
public institutions operating in those a@@deitent of Strategy 2Z82A3vas publisdeon the 8th March
2021 and it sets out among ot her tyearstrgtsgytbo h e

i mprove | iteracy, numer acy anotb pud in glace a sustasnébiel | s
approach to higheuveation funding, and to introduce new legislation to reform higher education govern:

Thelrish Universities Act 188@blished the National University of amediaticb institutional pattern of
university education in Ireland until the late twentieth century. The main current legislation govern
universities is thissh Urersities Act 199his act and thiggher Education Authority Acte$tatlished

the basic institutions for govetmengcognised universities such as the HigbatidddAuthority (HEA)
which has statutory responsibility for the effective governance and regulation of the HE system in Ir
2019 the Irish Universities Association (IUA) and Higher Education Authority (HE2Qdgpdated the
Governance for Irish Universitts ch fAassi sts universities and
proper management of universities and in ensuring tha¢ gppcepduats and controls are implemented
to manage the risks facing such complex insti
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https://hub.teachingandlearning.ie/wp-content/uploads/2021/06/TL_Briefing_EnablingPolicyGuide_WEB.pdf
https://hub.teachingandlearning.ie/wp-content/uploads/2021/06/TL_Briefing_EnablingPolicyGuide_WEB.pdf
https://www.teachingandlearning.ie/wp-content/uploads/Next-Steps.pdf
https://www.teachingandlearning.ie/wp-content/uploads/Next-Steps.pdf
https://www.gov.ie/en/organisation-information/3f066-statement-of-strategy-2021-2023/
https://www.irishstatutebook.ie/eli/1908/act/38/enacted/en/print.html
https://www.irishstatutebook.ie/eli/1997/act/24/enacted/en/html
https://www.irishstatutebook.ie/eli/1971/act/22/enacted/en/html
https://www.iua.ie/publications/code-of-governance-for-irish-universities-2019/
https://www.iua.ie/publications/code-of-governance-for-irish-universities-2019/
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This case study focuses otraldéionalniversity landscape within the higher education sectoasn Ireland
UCCis auniversityr el anddés hi gher education system was
seven universities #mdeemstitutes of technolddeTechnological Universities Acb26ught change

to the sector as it nallovg institutes of technology to apply to become a new type of higher educati
institution with technological university/Athieisime of writing this report therecgraeiv technological
universities in Ireland.

Key National Higher Education Organisations:

Three national organisatiplay key roles implementing poliayistributing fundingovernance,
professional developnaeiconducting national reseiart¢higher Education in Irélatidgher Education
Authority, Irish Universities AssociatiNataordhl Forum for the Enhancement of Teaching and Learning i
Higher Educatiadigher education will change significantly over the next number of gegtal due to
transformatioficcording to thetional Forufithe critical application of digital technologies challenges many
of higherkcucati onés structures, assumptions, polic
role and nature of higher education itself. Ireland continues to set an international example by demo
how initiatives within and betweeniarstioan be consolidated at a natioral levelghotiisE COLHE
Irishcase studye keynitiatives thett@meeorganisatiorse implementimghe area of digital transformation

in Higher Educatwiti be discussed

1)National Forum for Teact and Learning in Higher Education (National Forum)

The National Forum works with those who teach, learn and shape policy and practice to ensure a va
informed teaching and learning culture in Irish higherledwsatacross all highecaititun institutions
including Institutes of Technology, the new technological universities and privatNatdiegesSorum
establishes links between national policy and locamutastcthe national body responsible for leading
and advisingn the enhancement of teaching and learning in Irish highefi édicationNa t i on a |
established in 2012 with a remit that included the following: develop a national professional deve
framework; support open access to teaching anddsaunieg and research outputs within the context of
building digital capacity in Irish higher education; support collaborative projects in teaching and lear
advance the key priorities of the Forum; develop a national awards schemandndaiatablishstrong
evidence base for the advancement Suodtegy?@i®)i on al

The pulishing of thE€eaching and Learning in Higher Educatiaamdai® for EnhancementDiga#al

World 201801 7highlighted hovgital technologies and their usage within higher education have been at
forefront in Ireland for many years. National Forum Patron, Professor Mary McAleese, following the E
Commi ssionébés (October 2 0dwdAvodeddaf Teaching end édarni@rincHigiper |
Educatign st ated Adit I s very encouraging and reas:¢
technologies to advance the science of pedagogy, tthertpuaiite of teaching and learning, to customise
the student experience of both, to widen access, expand opporttlnitiggdefamliig and continuing
professional development, to promote diversity in the higher education sectorgimnéftdodal, re
international collaborations to a completely new level and.onucmae of t he bi gges
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https://www.irishstatutebook.ie/eli/2018/act/3/enacted/en/html
https://www.teachingandlearning.ie/our-priorities/digital-transformation/key-developments-since-2014/
https://hub.teachingandlearning.ie/wp-content/uploads/2021/06/NF_Strategy_2019-21_AW-Web.pdf
https://hub.teachingandlearning.ie/wp-content/uploads/2021/06/NF-2015-Teaching-and-Learning-in-Irish-Higher-Education-A-Roadmap-for-Enhancement-in-a-Digital-World-2015-2017.pdf
https://hub.teachingandlearning.ie/wp-content/uploads/2021/06/NF-2015-Teaching-and-Learning-in-Irish-Higher-Education-A-Roadmap-for-Enhancement-in-a-Digital-World-2015-2017.pdf
https://hub.teachingandlearning.ie/wp-content/uploads/2021/06/NF-2013-Report-to-the-European-Commission-on-Improving-the-Quality-of-Teaching-and-Learning-in-Europes-Higher-Education-Institutions-Insight-for-Students.pdf
https://hub.teachingandlearning.ie/wp-content/uploads/2021/06/NF-2013-Report-to-the-European-Commission-on-Improving-the-Quality-of-Teaching-and-Learning-in-Europes-Higher-Education-Institutions-Insight-for-Students.pdf
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find a way to utilise the ahgey®ing digital capacity so that it can be used to further student learning. Sc
principles that weesgmount in tiBgital Roadmeyere:

0 The need to integrapproaches to building digital capacity across the sector

o The commitment to continuing engagement with stakeholders in the sector including emp
external communities, schools and further education providers; acknowledging that they are bes
toidentify current needs, and thereby to scope a future vision feemdeamoelddgyarning

0 The engagement of students as partners

o0 The use of learning spaces and digital capacity for rich learning

o The need to interrogate the myths and understalittethagsaciated with digital learning

It was of paramount importance to understand why digital was the best way forward, and the El
Commi ssion in 2011 stated that AThere is a st
mehods: to improve quality and relevance while expanding student numbers, to widen participation tc
groups of learners, and to combatudrdpne key way of achieving this, in line with the EU Digital Agend
is to exploit the transformatioreiitsest ICTs and other new technologies to enrich teaching, improve learn
experiences, support personalised learning, facilitate access through distance learning, and virtual
streamline administration and create new opportunities foldneseegbeen a plethora of key strategic
documents that discuss the promise digital technology brings to learning environments in the higher ¢
sector. That being said, the premise of building digital capacity to improve teachiag bedrdzsothing h
challenging and complex. Below is a figure showing the complexity of the sysige18iiNFe15

Teaching and learning).

ont Of Teachip —y
ace™ 94ny
?}5\\\3 \0-‘\ NUl HECa g L
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Figure 1 The Higher Education System in Ireland
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With the growth of the number of students and the varying profiles of these new studentaafiexible lear
of utmost importand#éhough th&7% target for flexible provision (as evidencetirbg pad remote
learner enrolments) to 2048 eached, a further increase tonz@fargeted for 20The main way to

reach this target was by harnessipgtémial of technology in order to aid in flexible learning for new ar
existing students. Additionally, Ireland showed a decreasing trend in remote learners from 2009/10 to
|l rel and was al so ranked 0l owadenchmarkeohflexibihtyepro@dod D
(OECD average 27; Ireland 26). The EU average is 24 indicating that higher education in Ireland i
weighted towards fulltime provision (HE&([2@.%orth noting that this may likely have changed since th
shift to online provision due to the pandemic).

To reach these targets and implement digital capacities, many recommendations were made, includin
limited to:

1. All higher education institutions should develop and make explicit stithiiorakistiategies the
responsibility and structures to support the development and embedding of digital capacity in their tea
learning activities

2. Enhance the national policy infrastructure to ensure that policy approaches dnersfigfictigtana
capacity building at institutionainstiartional and sectoral levels

3. Strategy should be informed by a broad, robudt-dategvidence base that captures learning from
previous and-ging initiatives and is informedibyaland international data and case studies

4. A ceordinated, mdkivel approach to foster digital literacy, skills and confidence among students at all |
of education needs to be devel opedo

TheNat i onal F o r u moDBigitaETredoty land neprniPygecti (20178 aimed @ rbuild
awareness and capacity in policy development for digital teaching and learning across Irish higher e
Following extensive research and consultation across the sector, the project esgwitdédareaisang

higher education policy landscape for digital teaching and learning in Ireland and a guide to developing
policies for digital teaching and learning. Both resources are designed to assist those developing polic
so in a ay that is mindful of what is important to students, those who teach, and the institution, and als
is achievable in practice.

Following on from this projecdtidtienal Forum Strateqy -2018as published andfdsr key strategic
priorities are 1) The professional development of all those who teach 2) Teaching and learning in a dic
3) Teaching and learning enhancementmithorass disciplines 4) Student sukctdisis. strategy it
outlines that its wamkorms, and is informedfdyange of national policies, strategies and frameworks
including the lotegm vision set out by the National Strategy for Higher tadz@3afipthe related
objectives outlined in the current and future Action Plans forakdiudaiieer Education System
Performance Frameworks, the Higher Education Authority (HEA) Strateg2Plahe2@itategy
Statement of Quality and Quidifisdreland 2029, the Charter for Irish Universities, the National Plan for
Equity of Access to Higher EducatioilZ15 t he Nati onal Strategy o
Participation in Decision Making2R0ftte International Educationgytfatdreland, and the National Skills
Strategy
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Irish National Digital Experience (INDEXx) Survey
In more recent times, a vast and comprehensive survey was delivered by the National Forum
Enhancement of Teaching and Learning in Higher.Edubdiony Mi t chel | O6Conn
Hi gher Educati on, IrshNatiomaDigitahExgereence WOEXESumgg:flontd t h
students and staff who teach in higher e@ucation

“The importance of the digital lives of teachers and learners has never been more in
focus than it is at the current moment. | was interested to read that Ireland is the only
country with national data representing all students and staff currently experiencing the
sudden shift to online teaching and learning. We have a unique dataset at a unique time,
and it is up to the whole higher education community to make the most of it.”

The INDEx Survey was performed in autumn, 2019. Through this survey, data was collected from
students and 4,445 staff who teach at 32 higher education Tingtitnaensbjectivesvia provide an

evidence base to inform dearsading and future enhancement of digital teaching and learning. The ove
findings truly showed how students and staff felt about digital teaching and learning;}9st before Covid

Some interesting aekgvant findings are listed below:

w

0 48% of students would like digital technologies to be used in their course more than they are n
68% of staff who teach would like digital technologies to be used in their teaching practice ma
they are at pres.

0 80% of students and 64% of staff who teach rated as above average the overall quality ©
institutionds digital provision (softwar e,

0 74% of students believed that digital skills were important in theiegli&9érsaate¢heir course
prepared them for the digital workplace.

O«

70% of staff who teach had never taught in a live online environment (using benchmarking dz
compares with 74% in the UK); this proportion will have changed dramatic&ly2§ince March

O«

30% of students and 44% of staff who teach said they did not have the opportunity to be invc
decisions about digital services at their institution.

O«

It is also important to note, that although these figures arose justib@ftnatCoaet make

them any less relevant, if anything, it proves that digitalisation and digital technologies, could ha
stronger before the pandemic, thereby creating a smoother transition. This is evident by the sin
that 70% of staff who teacméeer taught in a live online environment, with that numbe¥, post Covi
19, being at a hard Boéme basic infrastructure may not have changed drdmageally
institutions would have invested in new software solutions and/or leveragedaexistirey ones
significantly. Necessity due to the pardemacguably forcbdth teachers and learners to
overcome previous hesitancy
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The INDEx Survey itself is rooted in the policy and practice contexts of Irish higher education.
publications, suab the National Strategy for Higher Education to 2030 and subsequent establishment
National Forum by the Minister for Education and Skills in 2013 really did further teaching and |
enhancement in Ireland, all the while focusing o ¢thpakigyahat is so evident in higher education today.

Through the extensive data research, five main themes emerged: Digital Teaching and Learning P
Digital Infrastructure; Digital Skills Development and Support; Digital Environmant akttitGuktsite

Digital.

Theme Three

()
Yy
£

Digital Teaching & Digital Skills

Learning Practices Digital Development Digital Environment Attitudes to Digital
Infrastructure & Support & Culture
1 Digital teaching and 1 Institutional digital 1 Guidance regarding digital 1 Student and staff 1 Attitudes to use of digital
learning activities infrastructure skills provided wellbeing for teaching and learning

2 Use of digital tools 2 Student data protection

2 Access to digital resources

2 Digital skills development 2 Student preferences for
3 Online assessment and 3 Information for staff learning
3 Use of personal devices arding digital
feedback P V! 3 Digital workplace readiness r'igs;ro;‘:?bﬂli?i;
4 Creation of digital media 4 Use of assistive 3 Student/Staff assessment of

4 Student/Staff roles in digital at institution

technologies 4 Support digital decision-making

5 Use of the VLE

Theme 1According to students and staff who teach, the VLE remains a central pillar of teaching and |
in higher education. A particularly noteworthy finding that may impact on isahertggtepigiportion
ofstudents who access the VLE on mobile devices, compared with a much lower proportion of staff wi
INDEX findings also highlight that the VLE must not be our only focus with respect to digital learning.

Theme 2Digital infrastructure is founddomkdital teaching and learning practices. Access to reliable wif
digitalienabled teaching and learning spaces, digital resources, lecture recordings, digital media pro
facilities and assistive technologies all provide means by whiearsnglaridtaff practice and
professional development can be optimised. Ideally, the physical higher education environment an
resources and facilities should support, as seamlessly as possible, digital teaching and learning. The
findingslso include robust data on the range of devices owned and used by students to support their I
and the degree to which institutions support the use of personal digital devices. To foster equity and
experience, attention is needed tee é¢hatiistudents have access to the devices, software and networ
access they require for learning. This need has been brought into sharp focus during the present
institutional closures, with students relying on personal access to technol@dy ipastde learning and
assessmerithe National Broadband Plan (NBP) for Ireland intends to provide spesssiiodaighand

with a choice of service providers to every home and business by 2026. The government signed the cc
the imfgmentation of the national broadband plan in November 2019. Access to highspeed broadband
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areas is still an issue that impacts access to onlinét isaalsagvorth mentioning that a person's domestic
space can be a major inhibiter tcsacgeso reliable study space, large numbers in congested space, bei
homeless etc.

Theme 3The importance of digital skills and digital competence for higher education students and staff i
acknowledged. Beyond technological infrastrucas@ueses students and staff who teach also require
support in developing the confidence and skills to appropriately and effectively use digital technologi
their pedagogical contextsther interesting finding from Theme Three centrecpontshstisignts and

staff who teach rely on in optimizing their engagement with digital technologies; students look to those \
them as their main source of support. The extent to which staff who teach see themselves in this role is
but awamness of this finding is illuminating. While in some cases, staff who teach may play a digital ¢
role, in others, they may play a useful oOtria
that may be helpful.

Theme 4Digtal environment and digital culture are important aspects of organisational digital capabiliti
potential enablers of digital practices. Digital environment and culture describe how an institution sup
development of digitally capable pstydents and staff) through its institutional strategies, policies
leadership, style of communication, and engagement with students and staff. Considering the impol
institutionsd® GDPR obligati ons dg iiidimgodamtdoeensars a
studentso6é data privacy and protection, to con

protective measures that are in place, and to equip staff with the necessary knowledge and resources

Themeb: Thefindings of Theme Five, relating to attitudes to digital, demonstrate the importance of the pr
four themes. The views of students, reflecting the high value they place on the use of digital technologi
education, illustrate why it is @@rincing digital teaching and learning practices, digital infrastructure, dig
skills and competences and the institutionods
students agreed that when digital technologies wetkaisedwse, they understood things better, enjoyed
learning more, were more independent in their learning and could fit learning into their life more ea
majority of staff who teach also rated the digital provision within their institatierage,adthough staff

gave mixed responses when rating the support they received from their institution to develop the digite
of their role. An explanation for this lower rating among staff may relate to the findings described in The
where only a minority of staff indicated that they were given time and support to innovate ol
recognised/rewarded for attending to the digital aspects of their role.

2)Higher Education Authority (HEA)

The HEA has statutory responsibility féedtieeegovernance and regulatiorhafttbeeducatieypstem

in Ireland. The development of a Higher Education Digital Transformation Framework is ldk@&y action ir
Strateqgic Plan 26A@2The development of a Higher Education Digital Transformation Framework will t
together and advance the work already started
need for targetenvestment; opportunities for shared services and platforms to progress the digital ag
nationally (e.g. HEAnet, EduCampus); improving online learning and blended models of delivery; how
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use the data we currently have to improve studssit Isocto achieve open access to higher education
and resear ch pHEAZ?0LE2 StraegicPlalgnd dat ao (

The HEA outlined its strategic pliwe figital transformation of Irish higher educatiosimplleread
clear aspects of teaching and learning:

1 How it is delivered, e.g. through online options and in a range of flexible ways
1 Who it is delivered to: widening its reach to moreradiidess higher education students
1 What it teaches with increased open access-&xgettiagearch developments in all disciplines

The pandemic has altered the landscape of these areas with universities moving to 100% online prov
the systetitself igurrentlin a period dfix and data gatheringstess how much ofgsbglanned changes

have been accelerated and the imfimogtample the numberoafraditiondeéarners accessing higher
educatioduring and pgsandemic due t@ tbnline availabil®cording to the HiBA ability of HEIs to
embraceligital transformation is centrtieio future succeasd as an organisatioplains for its
technological capability to be enhanced to underpin its role in digitaintracsfesntia¢ Irish higher
education sector

3)Irish Universities Association (IUA)

The IUA is the representative body of the universities in Ineprekeahiethe interests ofitember
universities as key contributors to the economiandauitilral wbking of Irelantihe mission of the

IUA is to collectively formulate and pursue policies which advance education and research in the unive
September 2018 IUA member universities comriltiedemagrow and develop the university education
system for this and future generations of diisdanget is to enable the Irish education system to become
the best in Europe by 2026, theselhyiae vi ng t he Government s ambi ti
first commitment of this Chartedibtoi | d on t he quality oAspartok st
thisuniversities have committegdbveloping a national prograrm digital learning in partnership with
governmentThis requires investment to refurbish decaying infrastructure, build capacity and provic
systems needed for an increasingly digital and flexible learning environment.

In a report published by tb& effects of Coti@ on higher education were touched upon, whilst also
conveying the strengths of the rapid migration to online teaching and assessing. The transition did not
the quality and integrity of the programmes, and the eft@$svakistiansitioning thousands of academic
programme modules across seven universities. The need for a sustaitezth archdd@gearning
scenario for staff or students was al sdtheseen
universities to respond to the wider societal challenges, especially the skills, research and innovatio
that are essenti al to the recoveryo was of ut
Covidl9. Different funds,udoig a Stability Fund, a Transformation Fund, and a Research and Innova
Fund have been proposed in order to secure the learning and development needs of current and futur
of students in higher education. The Research and Innovaticartfeutar, wilh help with the future of
digital technologies in higher education in |
government expenditure aSmilalyg ia ti@atimentaohStrdEedy22021 a v e

—
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2023 published by the Department of Further and Higher Education, Research, Innovation and Sciel
values mirror that of the Irish Uregehsisiociation, with a commitment to a culture of continuous learning a
professional development, and a willingness to embrace responsiveness and innovation. One of the &
that of Literagyymeracynd digital skills.

1.3 Professionatleveloment

TheEuropean Digital Competence FraniBw@&mp?2.i3)a digital competence framework for thiizens
identifies the key components of general digital corivfmetespecifically relevant to the professional
development #efidher Education professiorsmlthecommon European frameWwmikal Competence
Framework for Educators (DigCombisia)framework to help guide policy and ocactlpeadapted to
implement regional and national tools and training prognenfows is not on the technical skills
development of professional educators but it aims to detail how digital technologies can be used to enh
innovate teaching agathing.

Teaching and
Learning

Digital
Resources

@

Assessment

European Framework for the Digital Competence of Educators: DigCompEdu

The National Forum publishede | anddés first framework to suppc
teach across the sedtioe National Professional Development Framework for All Staff Who Teach in Hi
Educatiom 2016. It came frameed from the sector for nationally recognised CPD that would be recogni
across the sector i.e., digital bafigedramework is underpinnédelgluesfinclusivity, authenticity,
scholarship, leargentredness and collaboratidrat its oeyit is underpinned by both a reflective and an
evidencbased approach (see figure).
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Identify m short and long term What do | do already or what have |
based on reflectien and experienced in the differe s of

ledge and skillls?
D Reflecting to identify, A Reflecting on Taking
plan and prioritise current steckidentification
future learning. knowladge
External assessment and
and/or certification of experience
learning to date

C Reflecting on what B Reflecting to
Choosing the evidence evidence to gather self-evaluate Reflecting on the
to use. and how to store it. based on Iearning activities.

How will | store my Self -assessment evidence

evidence?
Identify where | am currently,
based on my self-reflection.

Documentation/Assessment Whiat kind of evid
provide to

Underpinned by the PD framework's values: inclusivity, authenticity, scholarship, learner-centredness
and collaboration

Figure 3: Cycle of Evidence-based Reflection and Planning for Individual Staff

In Irelandhe Irish Universities Association began a project in JanuaryEx@Highcallg®iqgital Teaching

and Learning (EDWhich is now extended until SeptembeTt@83#0jectims to enhance the digital
attributes and educational experiences of Irish university students through enabling the mainstrear
integrated us# digital technologies across teaching and learning. The project aims to mainstream
teaching and learning activities in Irish Universities, by addressing the professional development of all v
or support teaching and leathtagesthe i ew t hat At o respond to the
increasingly digital environment, educators have to develop their digital skills and adapt to more in
teachi ng Axnmpmmnmpeact dne of dhe course availdbddtigy Steed with Personal and
Prof essi on alThsBGOyHHtish dase Gtady laighlightey that the professional development il
the area of digital technologies needs to happen acrossalicaigimestaff, not just educators. The admin
staff fogs group was particularly salient in capturing this parspéotiwatal role that theteaching

staff play in the teaching and learning of stidlaattonal andCC senior staff interviews showed that the
professional university landscabangjing with new roles that are no longer clearly defined along the lin
of teaching staffadministrative stafiipporting the case for university wide professional development of st
in the digital environment.
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1.4 National systems of assessment @uality Assurance HE

TheNational Framework of QualificationsiglFI@evel, single national entity through which all learning
achievements may be measured and related to each other. Underpipressurpmeelprinciples, it
describes qualifications in the Irish education and training system and sets out what each qualificat
about what learners at each level should obtain in terms of knowledge, skills, and competences. The k
its scpe results in a central point of reference, nationally and internationally, for the comparison, contr
recognition of qualifications. Its ultimate purpose is to place the learner at the centre of education and 1
Ireland.

QQI (Quality and Qualifications Jredarndindependent State agency responsible for promoting quality ar
accountability in education and training services in Ireland. Established in 2012 by the Qualiifications ar
Assurance (Education and Training) Adndtsledle it oversees key component areas of the developmen
of the European Higher Education Area under the Bologna pawk3IhiénHregbpean standards for
guality assurance in Higher Educafithnspecific attention to digital inndviadios been integrated into

our national system, incorporated into QQI standard3@N£0I8)is to promote, maintain and develop
thelrish National Framework of Qualifications (NFQ); approve programmes offered at a variety of ¢
colleges and further and higher education and training inslitegiasteaand promote the quality of
programmes offered by schools and celdetyeg to qualifications in the NFQ for the benefit of learners,
employers and other interested parties. It also advises the Minister for Education and Skills about natio
on quality assurance and improvement in education and training.

1.5 Nationalihancing programs

When compared internationally, Ireland has particularly high levels of progiessioretiedtiirg the
strong emphasis placed on continuing to higher education and the educational demands of the lIris
market. Accordittgthe €ntraStatisticffice 47% of the Irish working age populatdnygdrs) have
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attained a thilelvel education (2018). This is significantly higher than the OECD average of 38%, and |
Ireland at 7th highest in the OECD @&d@yintp the HEA the sector has been under significant financial
pressure in the years before the pandemic due to a combination of factors, including significant redu
funding and resources made during the financial crisis, and growing stude& cyumbesss a |l |
Education Authority (HEA) funded institutiBaslidheentary Budget Offi@€)(estimates that funding

per undergraduate student (fulltime, part time, remote and FETAC) enrolled in 2019 was 50% lowe
2008® Overview of Tarti Funding 2019

Under th&lEA 2018022 Strategic Plan 6 Fundi ng, Sustainability an
theme, noting that the agreement and i mpl emen
the morecriticalg en t he demographic trendso. These tre

level education to increase from 187,495 in 2017/2018 to 222,5hé Ba26@&0s Report 20 sting
in_National Ambition: A Strateqy for Funding Higher, Btacatcdear the need for increased levels of
investment in higher education and from differing so20d&2d2&National Developmenskaalled

a ramping up of capital investment in the sectisrdaeadé.

In a recent report publishékdddgsh Universities Associaticeffinets of Covl® on higher education was
touched upon, whilst also conveying the strengths of the rapid migration to online teaching and as
Different funds, including a Stability Fund, a Transformation Fund, and a Research anddmeovation Ft
been proposed in order to secure the learning and development needs of current and future cohorts of
in higher education. The Research and Innovation Fund, in particular, will help with the future o
technologies in higher educatiorrie | a nd , even though the State
government expenditure as against an EU27 averagét of U B%.the universities to apply for these
funding streams.

Beginning in January 2022, the National Forum willitbpetheewnbrella of the HE#s means that
instead of thrgrear renewable funding, the Forum will receive statatoryomwlé | f undi ng. 1
for the sustainability of the Forumdbds work 1in

1.6 Universitiesnicropolicies
University College Cork (UCC)

ThePrincipal Statute of University CollegeaSoaklopted by the Governing Body in 2009ateist its
amendment in 2020. The University has a system of shared governance made up of the Governing B
Academic Council (AC) and the University Management Team (UMTO/UMTS). The role and author
Governing Body and of Academic Coureiltare @ u t i n the Universities
Principal Statute. The Academic Council is the primary internal body responsible for academic affairs ar
its authority from the Universities Act, 1997 (SI24), Chapter V, §23l &tatlrdnti e t er m O ac
affairsé is broadly defined to include progr
advancement and dissemination of knowledge; selection, admission, retention and exclusion of s
student discipdi; the conduct of examinations, and the awarding of fellowships, bursaries and prizes.

—

The European Commission support for the production of this publication does not constitute an el pAGEME
contents which reflects the views only of the authors, and the Commission cannot be held responsibl’ 21 1y
may be made of the médion contained therein.


https://data.oireachtas.ie/ie/oireachtas/parliamentaryBudgetOffice/2019/2019-11-25_an-overview-of-tertiary-education-funding-in-ireland_en.pdf
https://hea.ie/assets/uploads/2017/04/HEA-2018-2022-Strategic-Plan-FINAL.pdf
https://assets.gov.ie/24503/dd9ff02cb4db4899bc84a387d48ffa11.pdf
https://assets.gov.ie/24503/dd9ff02cb4db4899bc84a387d48ffa11.pdf
https://www.gov.ie/pdf/?file=https://assets.gov.ie/37937/12baa8fe0dcb43a78122fb316dc51277.pdf#page=null
https://www.ucc.ie/en/media/support/ocla/statutesregulations/documents/PrincipalStatute-Amendment12.pdf

Co-funded by the
Erasmus+ Programme
of the European Union

ECOLHEY

Empower Competences
for Onlife Learning in HE

UCC Quality Assurance

UCC is recognised as an autonomousalegrémg body under the terms of the Qualifications & Quality
Assurance (Education & Trai@ngndnrg) AcR018, with responsibility for assuring and enhancing the
quality of its education, research, and allied services. UCC has comprehensive internal and externg
assurance procedures meeting both national and European standards,osits arsgnhgrfcing the
quality of all activities. The Quality Enhancement Unit at UCC are responsible for the systematic exam
education, research, and other activities. Through their quality enhancement approach, they seek to:
UCCs institional autonomy through accountability and transparency and so enable the diversity of
activities; to recognise and share good practice; to increase their reflexive capacity; to support ins
learning and development to encourage resgmasress all UCCs activities. The Quality Enhancement
Unit in UCC plays a positive role in terms of digital education and innovation and their quality ethos co
the point of view of enhancement not judgement, the quality review panetssblabalemdQire

very keen to share their experiences and make suggestions.

Digital Innovation at UCC
UCC Digital Strateqy 22692

The following are some okelyepolicies that University College Cork has outlined in theiry@arent four
Digital Strategy plan. Further investment in student ICT centres, student records, curriculum, VLE, cl
tech identity and wired networks to allow for digital ggowshofl building digital strategy, with the aid of
the University Strategic plan and the UCC Academic Stra@f;, #0dlfows the enabling of a more
connected University, to support the digital growth of UCC and provide the technacah@lattatas for
driven University. This course of action will all be governed by the Academiccooundile éi&Etn

ICT steering group.

0 Technology enabling academic strategy

These digital platforms will play key roles in the enabling of aectede Usawersity. Curriculum
management connects teaching with research to allow the support of academic strategy. The
administrative system transforms how the University engages with and supports students. Digital
provide a more persizeal experience for both staff and students. CRM digitize legacy processes
workflow. VLE will connect studesgarcherand employers. Research systems provide the tools to digitally
curate new knowledge. Digital skills enable and rewandsgtijeulesy.

0 The use of digitalization to support the growth of UCC.

The provision of the digital transformation of the administrative system will be through capital develo
support new tech rich buildings and spaces. Mobile Staff enabldsila wandaree both on and off
campus. IT Security secure university networks, data, and services. infrastructure and data centre anc
allows agility, flexibility, and automation, leveraging public cloud where it makes sense. Digital Estate
the Universityds online di gb Digithl Learsingavil empowerethffs i
and enhance their learning experience by incorporating a more online approach.
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Strategic Plan 20PD22; Teaching and Learning

This fivgrear strategic plan outlined by University College Cork was designed to activate the enhance

learning and teaching based on a continuous évolve p | an . The ambition
outstanding, studeattred teaching and learning experience with a renewed, responsiveleshd researc
curriculum at its cored and to Oenenteahdodi Vhk

are some of the key actions and targets set out by the plan in terms of digitalization.

Key actions
0 Recognise formal and informal learning, including micro credentials (digital badges).

0 Cultivate digital intelligence groundedan talues to enable our students to become masters of
technology not mastered by it.

0 Equip staff and students to use technologies effectively for teaching.

0 Ensure that all UCC students have access to excellent digital literacy development and s
opportunities.

0 Enable greater collaboration and peer support using technology.

0 Use educational technologies to support excellent teaching, learning and assessment.

0 Enhance capacity for digital learning of students.

0 Refocus TEL towards teaching, learmhirggsaarch.

0 Roll out spikey profiles to support digital fluency.

Target

0 Provide diverse opportunities for staff to engage in CPD relating to T&L. KPI: Develop and ¢
range of staff and student development activities such as the semina&kestesnvandes.
Support national initiatives such as digital badges in Universal Design for Learning, digital bz
Research supervision and staff recognition on national framework for professional developmen

0 Ensure all teaching staff increatsd litgracy skills. KPI: 90% of Academic Staff have registered spik
profiles and training plans to address gaps.

0 Ensure all UCC students have access to excellent digital literacy development and support se
KPI: 100% of all UCC students have sxckagnostic assessment and sufficient training capacity
to meet demand.

0 Increase the number of online courses offered by UCC. KPI: Target: 100 postgraduate courses
some online component.

0 Establish UCCO6s | D Te ance. RI: IDaTeamepmaugingi4 sesedrchc €

papers per annum, presenting at 2 international conferences.
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0 Increase the number of students engaged in some form of online learning. KPI: 50% of all UCC ¢
taking at least one online module. This targeehmesesiexceeded due to the implications-of Covid
19.

UCC Centre for Digital Skills

This department is currently inwslire@ range of committees and working groups across the universit
Some of which include;

0 The Digital Education Advisory.G&Regpnsible for reporting to the Academic Council Teaching anc
Learning Committee and the Academic Council Information Strategy and Education Rest
Committee.

O«

The Digital Badge Subcommittee of Academic Development and Standards Committee

Ox¢

The IT Steeringdap

O«

Academic Programme and Regulations Programmebdgui®Vhlsboard carries the right to
decide whether online components are included in new programmes submitted for approval

UCC 2022: Delivering a Connected University

According to the exeeusummary of the UCC 2022: Delivering a Camreetsifhthe plan sets out a
thematic prioritisation of UCCs strategy, as well as the transformative changes to the core operations in
to geopolitical challenges, the escalating climatadcasielerating societal and economic pressures
associated with the C@@gandemic. This strategic pivot identifies the key strategic priorities for the pe
20212022, clustered within five interconnected thematic pillars:

O«

Learning and Teachihgs a particular focus on digitalisation

Research and Innovation

O«

Student &cess

O«

O«

People and Organisational Culture

Infrastructure and Resources.

O«

Deeply rooted in extensive collaboration both within and outside &&@r thientwoilds other
university strengths in student focus, sustainability, and communiingageghelod) to identify actions
to respond to the current crisis and position UCZefar kuagess.

Personalised education will be provided throughligmeettpitureready programmes and the role of
technology and digitisation will not oolyeirfxibility but also enhance efficiencies that will then enable
lifelong and hade learning.

1.3. Invest in Digital Education
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Digital technology has revolutionised the way we teach, as experienced when the entire University we
in Marck 020 with only a few hoursodé not i dbaed Whi
undergraduate university, the plan is to increase blended delivery and postgraduate online offering. Tt
done while supporting the necessary digital skills and expertise of the academic staff. UCC plans to si
academics to work \atrning designers to bring a richness of resources to the delivery of all courses.

This has the potential to enhance educational experience, as an effective blended course will include
digital resources and activities that help studesgsddareconcepts and test understanding.

Online learning portals will use learning analytics to track student progress, while predictive modelling
staff to additional support requirements. As society is in the midst of the fomdlutimyditalmess

and industry are increasingly integrating virtual and online work into their operations; at UCC we are
that our graduates will be work ready for this rapidly changing environment.

ACTIONS

1.3.1Enhance the digital learmipgréence for Zs|ampus and @fampus learners,upskilling including
via micifrredentials, through investment in simulatioresoduzds and flexible learning and assessment
using technology.

1.3.2Further enable remote learning through unique online programme

1.3.3Prioritise investment in digital education through expanding infrasingswhl resources to staff,
deploy Instructional Design expertise in @olie§ebools.

Policy Framework for UCC Digital Badges
AThis Pol i cy nfemt thatsetsairektion] abjectivesdstardards, policy and process for t

devel opment of digital badges in the Universi
standard of the digital badges that are issued by UCC. Thgeatigitel méelor e dent i al s e
earners in an online format. o The main object

OBJECTIVEI1To provide a Strategic Approach to developing the organisation and navigation of UCC
Badges, enabling the strateg@l@poment of emerging lelegeropportunities for digital badges within UCC,;

OBJECTIVE B To put in place a clear Governance and Operational Policy for immediate use in
development and issue of externally factrgditdrearing digital badges,

OBJECTIVE i3To ensure UCC Digital Badge Quality and Standards through implementing an Appr
Process for immediate use to progress the development and issue of any new digital badges by UCC.

AThe scope of t he ap pdtheefare theodevelopment and issue Bfaektarnally
facing UCC Digital Badges issued as a means of recognising knowledge and skills obtained outsi
complementary to the ECTS credit system, delivered at no additional cost to the eatireg Bnd not res
monetary gain for the badge i ssuer ltisimpataneto bad
note here that this may be an opportunity for
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student assessmenlanpr ogressi on activity, o which woul d
with and through ACE.

UCC Professional Development

ThisnationaprojectUA Enhancing Digital Teaching and Learningniogjeced above in section 1.3
Profesenal Developmgntthe context of USGimed at enhancing the digital attributes and educational
experiences of UCC students through enabling the mainstreamed and integrated use of digital tech
across the teaching and learning. In ordérdptde project set out to develop, pilot, review and roll out staf
development programmes and responsivedramagce the digital confidence, skills and competences of
those who teach in UCC.

Resources have also been created to help reliotedeeng COVIDD , cal |l ed 6 The ED!
vision of the project O6aims to mainstream di
addressing the professional development of all who teach or support teachiffhamidgsrnangs to
support wuniversity teachers to develop their
enhanced with technology. 06 This can be s.een &
Teach Digi comegsnirthe Irish word for Digital, wHiggitsach whi ch means O&dhouse
aims to fNnaddress the digital education needs
responsive way. 0 The fxpeniahde fINDEX) SBurveyt pnegiouslyr merstibnedNina
this report, provided an evidence base for training, alongside informal and formal feedback from both |
and students. Teach Digi, in June 2020, launched a series of responsive digitahgdsigapion toai

UCC staff. These aim to support staff in their digital professional development.

Response at ACE

Given the context of G9ichnd the prevailing public health guidelines, ACE adopted a blended learr
approach for all its programmieef@020/21 academic year. This approach remained largely unchanged
2021/22. A hugely successful Community of Practice Week took place over the wedkaif2A@ugust 24tt
The sessions focused on the needs of adult learners and equippeddeutacticairidiolkit that helped
make the transition to a blended online approach as straightforward as possible.

As part of the initiative to support students doing online programmes this year, and in the context of the
stress many studentsenfeeling, ACE organised two mindfulness online woGstiode2020.

1.7 Best practices.

According td al three UCC interviewees UCC takes a 6p
in digital competenaesl thiview that techngyodoes not drive the pedagogy, it is seen as a means of
supporting innovative design in teaching andddssinqgactice in Higher Education infrelahde v i s i
of the Centre of Digital Education is to empower staff to improve stutdemidbatimengetst practice
applicati on aTlrtrairng provobdygthg gertte $taff B&ching withe echnology

Canvas, Panopto and MS TéamndTeach Digi is more focussed on the educationalcaspenple,

—
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how to engadgarners, how to build interactivity, why recording lectures. i$hms@Eppxoach to building
the digital skills and competences of staff was found to be best pcacsisdlfeodata gathered.

CIRTL: Centre for the Integration of Reseafeaching and Learning.

(@]

Sees the points of integration between research, teaching and learning and builds on this.

O«

Not o6trainingé in the rigid sense, not tea

O«

Augmentation of what people do and worleislpantith colleagues to champion the development
and uplifting of all staff. Sees itself as

O«

Seminars and digital badges

O«

CIRTL programmes moved online around five years ago which was a great advatiage in ligh
pandemic

CIRTL also offers accredited professional development in the form of the Postgraduate Certificate, D
MA in Teaching & Learning in HE

OUCC has the highest proportion of academic staff with an accredited qualificationeart@aghimg and
Higher Educationrgland@075% of academic staff have at least the minimum Cert in Teaching and Leart
in HE. This yeaking the programmes ther@astgraderificates7 peopldostgrad Diplord@ people

& Mastersl5 people iredching and Learning in Higher Edunatlonthe Teaching and Learning in Higher
Educatioone of the biggest posigagebrogrammes WCC.The university is also currently planning a
PostgradateCerificatein Professional Practice and Leadersigparicducatiomimed at administrative

staff as their roles have an impact on the academic and in recognition of the new roles in HEIs that are
administrative and academico (UCC2 Interviewe

v

0 Connected Curriculum

As part of UCC's Acadenmite®fy (20182022) a digits
Badge course was launched in April 2020 and hi
completed by a wide range of staff across UCC and-u:
evaluation tool to work on the design of your own pro

The central characteristic of the UCC legairenee is th
delivery of a Connected Curriculum, which emphas
holistic development of students, from a variety of |
and access points, and staff through résead)
collaborative enquiry, with a commitment to excelle
discipliary integrity.

0 ABC Learning Design Workshops

Outlining the type and sequence of learning activities (wuui
online and offline) required to meet t he moc
programmes or those changing to an onbne lolended format.
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UCC Supported

@ DO ® scphie Ganan, COE, UCC

A Period of gathering Data on Best Practices due to the Pandemic

During the pandemic systems and processes speddeidiops were made intial and the strengths

of solid collaborative relationships between various@igitsia | | owed f or a d&ésucce
based university to 100% online opefaid interviewer)eDigital Education for Teaching (DEFT)
projecis beingun by th&€entre for Digital Educatjainis project suppddSC 2022, Action B8n
prioritising investment in digital education and will use a survey, focus gronpaganteomews to
understand:

How UCC staff taught over the past year
How you think you might teach when no longer limited by a pandemic

O« O¢ O«

What technologiegevased for teaching

O«

What software/platforms would have improved your teaching

O«

How can we help support your use of digital education in your teaching
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Il PART. FIELD RES®I: THE NATIONALSEASTUDY

2.1 Introduction

The field research consisted of threeahanterviews, three UCC interviews, three focus groups held wi
ACE staff and a student sufeynational interviews shaped the structure of this caperstsidyey
confirmed the important role that national bodies like the Nationdlegching fand LeagniHigher
EducatioAuthorityand Irish University Association play in digital inmdwghen education in Ireland.
Changes in the sector occur with respect to the autonomy of the universities and with collaboration bef
universities and tip@vernmenhrough these national organisalimougbutthe national interviews the
interviewees discussed the various strategies and initiatives implemented by these organisations and
are presented in theational secton of this case study repofny national and UCC
strategies/initiatives/reports/projects etc. mentioned by interviewees as significant have been inclu
indeed framed the discussions in the first two parts ofitthe regtarhal context aCU

The national interviews highlighted the autonaimyvef siitggnd this was confirmed by the UCC interviews
asimportardhanges had taken plat&dain the area of digital innovation before the pandemic. Any mentio
of specific practices ivensities in the national interviewbdmvendertaken by UCC and are covered in
the best practices section of this case study report. The main points from th€ Gaitealiend are
presented in short points here and have been intlueficlgof the re@are whole. Three focus groups
were conducted with staff from ACE and these are presented with the main themes @@l Tthree and
analysis. The analysis of the student survey is presented lastlaper arfasrgplexitgspecially as
aspects of online teaching were considered strengths, wepgodssitseand threatsy the students

This balanced view is shared by the ACE staff in the foclisigggtugent voice is vital to cagptdre

should be given a premt position in the discussion of digital inndvatioterdiewees were strong
advocates fogdal innovatiand as this report is largely from the perspective of national organisations ¢
large institutionsh e c omp | e x i t yon, especiéllifer AGE studkrticouid get lpdikdssuest i
alack ofccess to broadband or a lack of time and space for learning in the homar ¢ineitacknaint
supportive relationshgth online learning arewdelyaddressed in this caselgt This is because its

focus is on the digital innovation in the sector and the prefedsiomaint of staff, however for ACE staff
the pastoral care and actesslucation ftreir students is central to their ethos and so the results of the
surey are very importanrAQE at UCC.

2.2 Decisioamakers: main results

To gain a national perspective on the areas of the field research of the national caskegtady three
interviews with key senior figures were contheteid mentioned here petisesand pointgarnered

from the individutidat are nanmediatefvident in the repél strategies and initiatives mentioned during
interviews are included discusséul the national repaivbve
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1 NAT1Department of Further and Higheattah, Research, Innovation and Science
1 NATZ2irish University Association
1 NAT3National Forum for Teaching and Learning

National Policy
NAT1:

1 In relation toational policlaws and decredse Department of Further and Higher Education,
Researcghinnovation and Sciecwasiders its role to be funding and enabling rgghesdhjptive
directingn relation to the higher education instifitiemns different to the primary anprijpoaty
sectors sue to the autonomous nature of higatorechstitutions in Ireli@ndomparison to
schools€zvidencbased frameworks eménga the work of organisations such as tedHBEZY
work with the departmera collaborative marteeimplement developnwenithrespects the
autonomy of thiElswvhile also maintaining consistency across the institutions.

NATS3:

1 The organisations work in collaboration with each other to determine best practice. The Nationa
takes an embedded approach and works through collaborative relationgieps gatgztions,
the deartment, the institutions and with the perspective of staff and students. The intervie
encourages the stakeholders to be aware of existing policies but to have agency in how th
implemented in the various higher edcoatexts.

1 Digital is interwoven in Teaching and Learning in HE and is not looked at as a separate topic
become infused with T&L as even in the traditiondlasmtfaswoface learning there is still
technology in the learning envirortinenise of learning platforms, and research with online
databases etc. While digital access and capabilities have to be considered across all aspects of
and learning, it is vit&ep issues such as student care, equity and flexibpipyyoachda@digital
innovation.

NAT2:

1 Would enhancing the digital capacity of staff increase the digital capacity thiestudents?
necessarily a link. Projects have adapted over the past years to look at developing the digital ¢
of stafas well as students.

1 Mainstream the use of digital technologies in universities to ensure the appropriate technolog
tools would be ugetthis has been the strategy in recent developments indaodithg pre

1 Needs to beedagogiead.

1 Recognitioof prior learniingector wide approach project underway.

1 National policy needs to recognise and give value to the use of digital technologies in teachi
learning rather than reducing teaching down to a number of hours or a number o$@eople in a c

1 European standards for QA in higher education in digital innovation have not necessarily
integrated into our national syistbere were enough frameworks in place that meet the needs
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without adding more. Universities tend to be quite autothenoatsuments they use. DCU is the
university that has engaged thenmio&uropean and Australian standards.

Professional Development

NAT3:

1 Regardingational guidelines on continuing education for universliyitslatbmpetencidse
Naional Forum published The National Professional Development Framework for All Staff Whao
in Higher Education in 20ibihas been very successful. It came from a need from the sector fc
nationally recognised PD that would be recognised aeoise.tpdigital badge€ourses are
easily accessible to stafhibps://opencoursesliBe Enhancing Digital Teaching and Learning
(EDTL) project aims to mainstream digital in teaching and learnimdyiabtivigeer education,
by addressing the professional development of all who teach or support teaching and learning.

NAT2:

1 Build across teams or programmes rather than digital champions which would have happene
past for a consistent expecefor students.

Best Practice

NAT1:

1 HEAet-1 r el andds Nati onal E TTheyc udilise tleein natonatleduRagiane a
network to deliver IT shared services to over one million userge lilegpohgiti transformation
taking place throughout the educationlsaieides high speed, resilient Internet connectivity and
associated ICT services to education and research organisations throu@he niraadhulk
laptop purchasehsme supported and funded by the Department of Education and championec
Minister Simon Harris. HEAnet, on behalf of Higher and Further Education institutes, in partners
Dell, Microsoft and others, procured close to 17,000 laptops; thesaceesirand delivered at
a time when there was a global shortage of component parts. These machines were delive
individual institutes who then distributed them to vulnerable and disadvantaged students.

1 Working in collaboration with the highereedarganisations and institutions.

1 Recognise and value the best practices in teaching and learning that are there by the institutior

NAT 3:

1 That the structural and the individual need talagislgptandem. Issues of connectivity, access
to devices etc. should be balamitieitie professional development of staff. This also applies to the
studentsthe pandemic highlighted that many students danoésate these at home and digital
developments and innovations need to be équihisiaff and students.

1 Resources available to staff across the seétbAdaard Projeloat offers shared lessons and
learning materials in digital skills.

1 Digital badgé&smicrecredentialscrosshe sector available online.
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9 Digital capabilities and digital competé&iicEhe interviewee discussed the language change that

has happenederrecentyedrs om oO6di gi tal capacitiesd to 06c¢
Forum. This p@id a change in approach and is very significant for the wellbeing of staff and stud
as a personbs capabi l.iltbrings is theparaodssocialeand@ammomic d

context into the conversation. This is significardaassierdof digital transformation for both staff
and students as it britigs holistic human to the discussidrthe complexity of that comicept
allows for the scope to broaden from digital skills to include for instance digital idegtity and we
which is significant for both staff and students in the context of digital transformation in the sect

NAT2:

1 Build on what exists already in the sector and across alliirsttateigies and culture different
across institutions and orgaors and this led to adopt the Digcompedu framework for mappin
Example of this is tleweloping a short course through National Forum that is aligned with the
framewor&nd in collaboration with the univdyagess on the Digcompedu frameworidited
way of getting started on journey of digital loajdioiy

1 Digital accessibility as a drifi@@rexample links between universal design and digital innovation.

Challenges
NAT3:

1 Staff in the sector lack the time and resources tthtgrdfessional development in the area of
digital skills in teaching and learning to the level they need to provide quality online learning expe
The move to 100% and the great work that was done by staff during the pandemic ia not sustai
the future without addressing s was echoed in the ACE staff focus groups.

NAT2:

1 Pressure on staff to focus on research in theiir oaseefshe biggest challenges. There are plenty
of professional opportunities withinitieesitiebutthe challenge is finding the time to engage with
them fully. The changes lately due the pandemic in this area were technology and emergency d
staff now want to O6get b a t thkis eémphasizes ithen aeledfor a n-
develoments in this area to be pedagogy led if they are to be $isstainablee dondt go
way we were. Give people time, rawdi@ reason to engage with it.

1 Many teaching staff are employed timpdrtsis artdget a full time post youdnieeengage in
research why would you engage?

1 InfrastructuieUCC is very well developed in this area but not all universities are in the same p
e.g. even recording on campus.

2 @The concept of digital capabilities is built on existing work in digital literacies, data literacies and digital welkbeing, a
welf & al NIKF bdzadaol dzyQa ¢2N)] Ay GKS FNBI 2F KdzYly RS@
OFLI oAfAGASAE Fta 2LIR2NIdzyAGASaE ONBFGSR o6& | O2YO0AYl GAZ2
political environment INDEx Survey Report 2021

S
y
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1 Digital strategies tend to be quiteiviigryeneed to be due to theraumy of each institutibat
then it means that it is very difficult to quantify how well a particular organisation is doing in thi
This is both a strength and a weakness. It is not a one size fits all and that is the challenge. Y«
policie that are supportive to where they are now and so it must be necessarily vague.

2.3 Academidodies: main results

To gain a universitide perspective on the areas of the field research of the national casedsipitly three in
interviews with key sengurés from University College Cork were cofithectadin points from the
interviews are presented in bullet point format.

O«

UCC10ffice of the ViPeesident for Learning & TeaclimMiPTL

O«

UCC2Centre for the Integration of Research, Teachingengi CHaTL

O«

UCC3Centre for Digital EducaticbE

a. Organizational lev@lLeadership, planning and management, Quality Assurance, ICT resources
infrastructure)

UCC1:

Strength of great working relationships between the various unitssaf tbenceivieed with digital
technologies and digital teaching and [Eapeed of key decisions, collaboratitisss something

that was tested and proven by the response to the pandemichantdowilh daturédistributed
leadership modeith regular meetings with senior stakeholders (individu&l enitsp.a n d e mi ¢
hatchet to the normal deemmiank i ng pr ocesso.

UCCb6s preparedness for the move to 100% onl
practices in recgetars infrastructusgasalready in pladee to IT services upgrades.

Facultya mix between those who need basic trainingaidisiessiaking the trainegplicable to
all. Studentare expected to know canvas as they all have prioeexperienc

Online assessment worrygognicdimitations.
| mpl emented an external panel t o-qualtyassuraneev i e w

Presence of periogicnitoringf academic programs, hovieeéntervieweelieveg should be more
regularyearlyExamines academic programs, administration, stakeholders, students etc.

Stakeholder$iSCI projects, government funded, aimed at pluggingeslds éapindustry. Micro
credentials projects.

Graduate attributesgoam. A want for wioalsed skills among students.

|l nfrastructure finot brokeno. Laptop | oan scft
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Strengthsmplementation of digital educatipamemic, assertiveness to go online when it did hit
Weaknessekck of campuagagement and social learning.
uCcCz:

Until 2019 people would submit the doctrine as a physical artifact and now you can submit it as
artifact, university was running out of physical space. Digitalisation was alreadpdraggraring pre

Presence of subgroupsn or der t o create more fAgrassroot :

This notion of O0the col |l abor aiTowndalslitlse varieus y i
stakeholders involeedicreating opportunities.

ICT culturéntegradin of the learning activities that were such led activities of the university so that's |
think this potentially sits within that nexus of relationships between the teaching the learning &
research.

Digital innovatianassive impact from aamsgtional level. Traditional teachers now forced to operate
online due to pandemic. Creates an atmosphere of-ihaavitibnng the student voice in.

UCCS:

Part of strategies and the importance withing Teaching and Learning for enlexipengrstedent
the area of professional development of staff. Bringing in European frameworks to inform pla
provision.

Vicepresident of teaching and learning and withing this department the digital education and CIRT
closely together hereisTihtegration is a strength due to the collaborative way of working in dig
innovation.

Pedagogy drivei€entre for digital education is relatively new, about six years old now, and has
expanding. Works very closely with IT Services archmablegytelrive offices within the university,
however it is housed within teaching and learning and that is important in understanding organis:
that digital innovation is led by pedagogy.

Staff are overwhelnieglobal pandemic stressful workravadep has to be kept in mind with staff
learning and embracing of new and innovative practices around digital. Policy and guidelines have
this in mind forclusivitygo student and staff voice are captured for the development of any policy ¢
guidelinedvisory groups of staff and students inform all our services is critical.

Goals empowerment and confidence building.

Combination of synchronous and asynchronous e.g. orfl€aloiias and accessibility for staff and
streamed into @nspace on Canvas. FAQ spaces across all theteehrio&sgwand teaching.

Working closely with national organisations like the National Forum, HEA and other universities to
message across the sector.
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Not starting from zéreveryone comaswith a different level of digital skills and supports need to be
designed from this perspective. Not just cater for one cohort and this is criticgdlgnmpgr&ard
management.

From a quality perspective there can be concerns withspasimgné online, however with the
pandemic there was no clideaning from this experience happening.

Technology has enhanced processgsa huge staff development piecelircémabe hugely time
consuming.

b. Teachindearning leve(Learningnd teaching, Scientégearch work, Technology transfer and
service to society)

UCC1:

UCC is a camphiased university and digital education is seen as a support for this but there are no
for it to change its fundamental identity as abzam®pwsiversity

The acceleration of digital education practices due to the pameletsiate of flux and data gathering
for the futuiiemore blended learning programmes?

Digital education is designed and developed from a pedagogy first perspecsive.spport high
guality teaching and learning at the uraversitstt digital educasamothe focus in and of itself.

Pandemidocus shiftedtoexamns t hi s was the biggest .@Adgaml | en
emphasis ongelar online meetings).

All lecturers recorded and provided to students. Practices that can bepaddptett.pdstion and
goals didndét change, the resources did.
Suggesting which platforms to teachers depending on the ([@anoptiyleeording beforehand,
teams during et&Recommending a hybrid systepréneziorded

Short courses worry as students are often retirees, howevesihereasaoteandemic worked well

for Adult Edugan (referencin@B UCC).

Students were hgppith the onlidelivergluringhe emergency period of the pandemic. They tend to
yearn for the social aspects of university.

Change in research over the past decade in UCC has been very positive.

ucCcCz:

UCC recently advertised for a lecturdgairedigiatidnwe are beginning to see specific reference now
is ground to digital education, digital records curating of collections are now specific job titles that &
advertised within the institution, speaks volumes for how the dajiigl psivitegéstaff concerned

that they are expected to be digital natives when they are not so clarity is desired.

UCCa:
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Support driven service for staff teaching andiléarexample reflection and planning space through
60 Ag Ca ienaréfleci on whiatiwarked and creating templates based on those conversation.

Relevance of the work during the pandemic to respond to support staff e,g, instructional desi
organising training to respond to staff needs. EDTL approach velbpedllgrikadopted for the
different VLEs and this used as a framework to underpin bespoke training. Weekly webinars a
positive response to these offering.

Pandemic led to no choice to learn new skills and rapidly so staff might nolyavie teeplasgu

the new competencies they have developed. This is where the EDTL framework comes in to
confidence building. Staff might associate digital teaching with quite a stressful time and might
confident in their abilities due tanienature of the changes.

Many staff have found it a great experience as they found greater levels of student engagement ¢
asking questions in the chat box that they would never have done in a lecture.

Awareness of the complexity of onlinegweeki for some students and not for artiersall
programmes

UCC has outreach and hyressure to grow mioneore students to have better access to reliable Wi
Fi, study spaces and work together. Important to look at digital innovaditm amdeasitgs

Micrecredentialsresponding to industry needs developed.
Access for ndraditional students
Ensuring UCCs connected curriculum informing all teaching and learning.

MS Office suiteesponses to criticism of MS Teams and devdiépneraim set up for the university
to support academic staff during paindgaficn the focus group found this very helpful.

c. Cultural levglex. ICT culture, hidden curriculum of teachers and academic staff)
UCC1:
DigitaEducation supporting thelaby of the university/ campus experience rather than replacing it.

Digital educat i fundanfed&a t maos 0 chhwtn gre at toapproadadfih a n g
them/how we approach them

DE rapidly transforming into the mainstream
The ability sdtract students via online will become an expectation from any staff member.

More technological elements work than expected.
UCC is traditionally ascampus university, it will continue with the change of hstudeciueagage
with one another.
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Third mission has become very digital. Not a driver for digital innovation. Will lead to more flexi
program.

Conservatism acts as a constraint, however huge faith iStstlel@nisessurthe want for digital
implementation.

UCcCz:

fCulureiswher e you know we have a moment that mak
UCC3:

Pedagogy driven.

Fear from academic staff about their own autonomy and about the loss of the live classroom. Fea
their identity, their roles sewrity. A lot of academic staff are on precarious contracts which leads
feelings of fear and insecurity when dealing with change.

Confidence and awareness building p@oenunication is vital in such a large uriiversiigital
innovation twe integrated.

Communication is a great challenge across a large university. Do academic staff know and access
is a big challenge, but also to include professional service staff for consistency in digital innovation
large university.

2.4 Focusgroups: main results
Adult Continuing Education at UCC

ACE Adult Continuing Education) is a subdivision of University College Cork thtitpr@ddeatparal

lifelong learning programmes. Although the University has been provaditigradséicedourses since

the early 19106s, ACE as an or ga rplsnatniSacial adda s
Economic Sciendgelebrating theith@nniversary this year, ACE has grown to provide over 90 program
ranging froenvironmentaiconomjand social sciences to upskilling and practical based courses all acro
Munster. Its purpose is to provide opportunities in lifelong learning within UCC for all adults irrespecti
and previous educational backgrounehntlirector of ACE, Dr Seamus O Tuama, outlined that the
depart me pdrticuladapgoach neededto enhance adult learning so that all students may ha
rewarding educational experienceo.

The first activity of the field research was thengarfdhotie focus groups with various staff in ACE in UCC.
The participants were coordinators, lecturers and administration staff witbartheatoh®ol. ACE are
responsible for the design and delivery of a variety of prognamthey alszach on. Lecturers in ACE

are partime and are hired specifically to teach asnsattgeatxpertShey were all staff who have been
working in the school throughout the pandemic and so have experienced the move to complete online
and learng. The focus groups were focused on the integration of digital technologiesl@athimgeaching
process and the professional development linked to this integration. The focus groups were conducted
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a guided discussion on the core theimesesfdarch project, to reach a broad vision of digital technologie
integration in the Higher Education system, and specifically in the context of UCC.

The main issues emerging frorfotkie groupswhich invole®ordinators, lecturers ahchinistragv
department staffive been grouped into emphasized themes that emerged from all threeTloeus groups
ones that fall unddxe main categoriest@dching practices and digital innpwatidprofessional
development with a focus on digitarelbést practicese presented here:

StaffDigitalDivide:The phrase o6digital i nnovationd i n tF
conversation to begin, pointing to a gap between the language of the digital landscape and.the teachit
It had to be explained in terms of Omoving on

such a broateaand it highlighted the divide when the staff who participated in the focus groups were I;
not from an ICT backga The language and the jargon of the digital conversation needed discussion
clarification showing the lack of discussion in this area that teaching staff from other disdipimes engag
is an important point in terms of creating bargikas trausformation as if people do not understand and/or
feel intidated by the language then they are less likely to engage. Engagement of all staff is neces
bridge the digital divide.

Desire for developing online teaching knowledge aifsl Gnly one or two of the teaching participants
had designed online courses previous to the pandemic and so the discussion largely focused on the cl
practice in thcademic Year 2628021 This was also highlighted in the need to exploresthsei in

the discussions between participants. For example, synchronous and asynchronous teaching was nev
and the focus groups themselves became peer learning experiences for the participants as they |
discussion space for those whooaeeeperienced in online instructional design to share their expertise w
those new to the digital teaching landscape. Due to this mix of experience and choice to develop your
practice to include online teaching, the experiences of ieacthimgtorthe pandemic were varied. Some
found it exciting as they found that o6it had
recognition of the extra workload in designing and preparing resources for online teaching.

Best pactices related to their own university

There was an expression of oO6information over.|l
acknowledged to be twin community of practice that ACE implemented for staff support inrtge new teac
and learninghey have continued on the peer learning from the implementation of the community of p
with workshops to share best practice frdmithldizarning during the panddieekly basic tips provided

by the university were alddibideds best practice as theyewiesize, basic and relevant and did not
overwhelm teaching staff. The admin staff highlighted the upgrading of the infrastructure and systems
takerplace in the previous years as vitaldffettiee rumy of the adnmdration of ACE.

Strengtls, weaknesss, opportunies, and threat in implementation of digital innovation in Higher
Education
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A keystrengthwould be the infrastructure and systems in giacelgmmec e.g. CanvBlse other key
strengfiwas t hat the o6feard of digital i nnovation
design of future programmes@arhappen from the digital innovation experience of all staff at ACE that |
taken place.

A keyweakneswould be the losEpastoral care and relational work that happens in AG®B-sitle face
learningvhich was a repeated concern throughout all the focU$igr@ipscornerstone of the ethos of
adult education at ACE and die torofile of their learners tleofos due to implementing more digital
innovation would be a great wesalindss the reason why some programmes will retdodaodfacel
some perhaps will be considered to remain as blended.

A keyopportunityis the exposure of staff to digéehing and learniiighas provideth opportunity for
gatherindCEstaff andtudent feedback on the experience of online learning with a view to the potenti
creating one bleded learning programifiee.data gathered to inform these desismugriom ACE staff

and studemealworldexperiences of online teaching and learning.

A keyihreatisfinancial investment needdtidqrofessional development of staff in onlineaedd¢hang

quality of that teachihbere was an awareness gshdne staff that they did brilliarithg context of a
pandemic, however students would be expecting a much more sophisticated online learning experienc
the staff to bauchmore skilleid instructional designh was to become more k@ dThis will require
investment in the areas of instructional design training and thfepneeibmuised by the university.

start usinghoderatsrso the teaching staff can focus on content

2.5 StudentsSurvey Analysis
Introduction

A studet survey was targeted towards student8@&hidniversity College doMayand September
2021 The survey was sent oatlgtudents, with 80 responses being obthieesirvey covered 5 key
areas:

1 Student demographics

1 The teaching and teag process
1 The students experience

1 Student learning outcomes

1 A SWOT analysis

Sections-4 asked students to respond to statement questionpoiithL&é&rt scale. Section 5 asked
students to complete 4 short;emed questions.

Student Demeghics

Student profiles analysed gender, age, present year of study, degree type, area of study and a f
estimation of their progress with exams.
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Females accounted for 59% of the sample while males accounted for 40%. 1% of respohtients did nc
declare their gender. The majority of the sample was 26 years of age or older (95%), 4% were betwee
22, and 1% were aged betweand®35Results are illustrated below inFigane 2.

Gender (n=80) Age (n=80)
1%

4%)’!_ 1%

’/
(ao%
EX

95%

= Female = Male I Do Not Want to Declare = 20-22 = 23-25 = 26 or more
Figures Jand2: Gender and age profiles of studespondents

As illustrated in Figure 3, 59% of respondentsheafesinyear of study, 21% in their second and no
respondents were in there third year. The re
completingla a ¢ h delgreerith the remaining 21.3% completirey & tdegreé @-igure dust over

half of studerdsponden{§4%)were progressimith their exams, while 46% were not (Figure 5).

Year of Study (n=80) Degree Type (n=80)

Yo ‘éﬁi

= First Year = Second Year = Other = Bachelor degree = Master degree

Figure 3 and 4: Year of study and degree type of respondents
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| am Progressing with the Exams (n=80)

= Yes m NO

Figureb: Exam progress

Fnally, degree area was assessed (Tahle &).a Gognitidn, psychology, linguistics, philosophy and
educationd and O0Sociology, social anthropolog
and technolgy 6 were the areas over ekhvitonroehtal studies, r e
demography, social geography, urban and regioalssiudade up a significant number of respondents
area of study (13.75%).

Table 1. Degresreaof respondents

Degree Area % Frequency
All areas of mathematics, pure and applied, plus mathematical foundatiof 2 50%
science, mathematical physics and statistics

Archaeology, history and memory 8.75%
Cognition, psychology, linguistics, philosophyatimheduc 33.75%
Economics, finance and management 1.25%
Environmental studies, demography, social geography, urban and regiona 13.75%
Literature, visual and performing arts, music, cultural and comparative stu 1.25%
Neurobiology, neuroanatongurophysiology, neurochemistry, neuropharn 1.95%
neuroimaging, systems neuroscience, neurological disorders, psychiatry
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Organ physiology, pathophysiology, endocrinology, metabolism, ageing,
) . . . . 1.25%

tumorigenesis, cardiovascular disegabpiic syndrome
Particle, nuclear, plasma, atomic, molecular, gas, and optical physics 1.25%
Physical geography, geology, geophysics, meteorology, oceanography
ecology, global environmental change, biogeochemical cycles,oumnates 3.75%
management
Sociology, social anthropology, political science, law, communication, sg@

: 31.25%
science and technology

TheTeaching and Learning Processes

The following section explored teaching and learning technidsiesalechtoded withingdheu d ent s
classeskigure 6 arithble Drovide a summary of frequency .résuétgident, areas with significantly high
6strongly agreed or o6agreed responses include
Use of digital or visual resources or tools, 93.8%

Use clasgroup activities, 74%

Use case studies, 88%

Stimulate debate and peer assessment, 76.3%

1 Invite guest speakers, 70.1%

= =4 -4 -

Within this section there are also areas which gained significantly higatexesdspainsest Us e o f
game elements or educdtiong a mes 6 received either O0strongly
Similar patterns were seen in the resporisesfoe | a b (3£.899) e sthddrdsiakesiinovative
tests duri ng .Aforiher oréalkdews efsibidespoBsfor 8eindividuaduestion is
provideth Figures-714.
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The Teaching and Learning Process (n=80)

Students take Innovative Tests During the Clas{iff VT e

Assess Students' Prior Knowledge to Orient Personali_
Learning

invie Guest Speakers I

Stimulate Debating and Peer Assessmefi IS

Use Lab Experiments and Simulation{jjjli T S

se Case sucies| I

Use Class Group Activite NI

use Conceptual Map<J S N

Use Digital or Visual Resources and TodEj T TS

Use Game Elements or Educational Ganjjjjjilili ) e

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

m Strongly disagree m Disagree m Neutral or uncertain m Agree m Strongly Agree

Figure6: Summary of the teaching and learning process responses
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Table 2: Summary overview of the teaching and learning process responses

Assess
Students' Students
Use Game| Use Digital Use Lab Stimulate . . take
. Use Use Class . . Invite Prior :
Elements oy or Visual Use Case| Experiments Debating Innovative
. Conceptual  Group : Guest Knowledge
Educational Resources L Studies and and Peer . Tests
Maps Activities . . Speakers| to Orient .
Games | and Tools Simulations| Assessmen| : During the
Personalisé
. Classes
Learning

“oragee | 225 10/ 13 1| 119 9 125 1) 75 6| 100 |15| b |7/ 13 5| 25 |0 malw

Agree 18.8 | 15| 51.3 [41| 375 | 30| 315 |25| 375 |30 225 |18 45 |36| 263 |21| 263 | 21| 325 |26
Total 100% | 80| 100% | 80| 100% | 80| 100% | 80| 100% | 80| 100% | 80| 100% | 80| 100% | 80| 100% | 80| 100% | 80
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Use Digital or Visual Resources and Tools Use Game Elements or Educational Games
(n=80) (n=80)

70% 70%

60% 60%

50% 50%

40% 40%

30% 30%

20% 20% I I

10% 10%

0% — —_— — 0% l I .

Strongly DisagreeNeutral or Agree  Strongly Strongly DisagreeNeutral or Agree  Strongly
disagree uncertain Agree disagree uncertain Agree

Figures7 and8: Use of game elements or educatigaaies and digital or visuakources

Use Conceptual Maps (n=80) Use Class Group Activities (n=80)
70% 70%
60% 60%
50% 50%
40% 40%
30% 30%
20% I 20%
10% I 10% .
0w IR B 0y N
Strongly DisagreeNeutral or Agree  Strongly Strongly DisagreeNeutral or Agree  Strongly
disagree uncertain Agree disagree uncertain Agree
Figure9 and1Q Use of conceptual maps and class group activities
Use Case Studies (n=80) Use Lab Experiments and Simulations
70% (n=80)
60% 70%
0,
50% 60%
50%
40%
40%
0,

30% 30%
20% 20%
10% 10% . I

Strongly Disagree Neutral or Agree  Strongly Strongly DisagreeNeutral or Agree Strongly

disagree uncertain Agree disagree uncertain Agree

Figureslland P: Use of case studies and lab experiments and simulations
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Stimulate Debating and Peer Assessment Invite Guest Speakers (n=80)
(n=80) 70%
0,
70% 60%
60%
50%
50%
40%
40%
30% 30%
20% 20%
o O . n |
% — M 0% -
Strongly DisagreeNeutral or Agree  Strongly Strongly DisagreeNeutral or Agree  Strongly
disagree uncertain Agree disagree uncertain Agree
Figurel3and14 Stimulate debate and peer assessment and invite guest speakers
Assess Students' Prior Knowledge to Orient Students take Innovative Tests During the
Personalised Learning (n=80) Classes (n=80)
70% 70%
60% 60%
50% 50%
40% 40%
30% 30%
i I I I e
O 1 I
0% oy M
Strongly DisagreeNeutral or Agree  Strongly Strongly DisagreeNeutral or Agree Strongly
disagree uncertain Agree disagree uncertain Agree

Figuresl5andle Assessing studentsd prior knowledge to
innovative tests during classes

Finally, Table 3 summarisest#éitistical measufesthe teaching and learning process questions
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Table 3: Summatgble of statistical measures for each quesfithere 1=strongly disagree, 2=disagree, 3=neutral, 4=agree, 5=strongly agree]

Assess Students
Use Game| Use Dlgltal Use Use Class|  Use Use_ Lab Stlm_ulate Invite Students' Prior] take_
Elements or] or Visual Experiments | Debating and Knowledge to| Innovative
. Conceptual Group Case Guest .
Educational| Resources Mans Activities | Studies and Peer Speakers Orient Tests
Games and Tools P Simulations | Assessment P Personalised | During the
Learning Classes
N 80 80 80 80 80 80 80 80 80 80
Missing 0 0 0 0 0 0 0 0 0 0
Mean 2.91 4.3 3.5 3.9 4.3 3.2 4 4 3.6 3.4
BT 1.234 0.802 0.158 1.215 | 0.941 1.333 0.961 1.136 1.208 1.275
Deviation
Min 1 1 1 1 1 1 1 1 1 1
Q1 2 4 3 3 4 2 4 3 3 2
Median 3 4 4 4 4.5 3 4 4 4 4
Q3 4 5 4 5 5 4 5 5 5 4
Max 5 5 5 5 5 5 5 5 5 5
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The Studentsd Experience

The following section can be broken down intoffee®sdb) St udent sd behavi oul
and administrative staff, 2) Teaching staff characteristics and teaching B8)elleatiscdogical
implementation within courses.

1) Studentsod6 behavi ouistrativefstaft ul ty characteri st.i

Response summaries for this section are provided in Figure 15 @vedrallgesitive responses were
observed in each of thessasRe s ponses show 60% and over stat
statements providéddhn e mar gin of those responding 06disag
respondents.

In terms of student behaviour, 93.8% of studentrésgondar e | argely positive
are respectful of each other, meanwhile a slightly lesser 75.1% of respondents gave a positive respor
statement 6students are at ease we nebtraleuityh o't
characteristics, while largely positive responses to the statements are observed, high levels of ne
disagree responses were recorded (23.8% and 11.3% respectively) for the statement regarding the
faculty organisatistriuctureSimilarly, the statement regarding the functionality of locations received h
levels of neutral responses (23.8%i)y, just under 80% of responses were positive for the statemen
regarding trsaipport provided byabeninistratigaffand the clarity of announcements from administrative
staff.

Response analysis for each individual statement is provided below2da.Figures 16
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Students' Behaviour, Faculty Characteristics and Administrative Staff (n=80)

The administrative staff are prompt to support student
need

Announcements from administrative staff are cle

The faculty organisation/ structure is clear to m

Locations is functional to my needs of studying or st
contact

Students are respectful of each othe

Students are at ease with each othe

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

m Strongly Disagree m Disagree ® Neutral or uncertain m Agree m Strongly Agree

Figurel7 Summary of Students' Behaviour, Faculty Characteristics and AdministrategpStesés
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Table4: Summary of Students' Behaviour, Faculty Characteristics and Administrative Staff responses

The
Locations IS | .. tacuity | Announcementd 2dministrative

Students are| Students are functional to (201187 1 staff are

at ease with| respectful of| my needs of orgamsao_n/ f_rqm . prompt to
i structure is | administrative

each other | each other | studying or clear to me | staff are clear support
staff contact students'

needs

N

] me 2] 2 oz [e[wafs] s [of sa o
9 o s o om [feo] e o] o [iee] o0 [

80

Total 100% | 80| 100% 100% |80 100% | 80 100% | 80| 100% | 80
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Students are respectful of each other (n=80) Students are at Ease with Each Other (n=80)
70% 70%
60% 60%
50% 50%
40% 40%
30% 30%
20% 20%
10% 10% I
0% — — — — 0% = -
Strongly Disagree Neutral or Agree  Strongly Strongly DisagreeNeutral or Agree  Strongly
Disagree uncertain Agree Disagree uncertain Agree

Figuresl8and B: Students are at ease waich otherand students are respectful of each other

The faculty organisation/ structure is clear to Locations is functional to my needs of
me (n=80) studying or staff contact (n=80)
70% 70%
60% 60%
50% 50%
40% 40%
30% 30%
20% I I 20% I I
10% 10%
0% [ . 0% | —
Strongly DisagreeNeutral or Agree  Strongly Strongly DisagreeNeutral or Agree Strongly
Disagree uncertain Agree Disagree uncertain Agree

Figures20and21 Functionality of locations to students needs and clarity of faculty organisation/ structure

The administrative staff are prompt to Announcements from administrative staff
support students' needs (n=80) are clear (n=80)
70% 70%
60% 60%
50% 50%
40% 40%
30% 30%
20% 20%
10% 10%
0% — —_— l 0% [ ] | .
Strongly DisagreeNeutral or Agree  Strongly Strongly DisagreeNeutral or Agree  Strongly
Disagree uncertain Agree Disagree uncertain Agree

Figures22and23 Clarity of announcements from administrative staff administrative staff are prompt to
supports t u d eeads s 6
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Finally, Table 5 provides a summary of statistical measures for each survey question responses wi

section 1.
Table 5: Summaoy statistical measurder each survey question
[Where 1=strongly disagree, 2=disagree, 3=neutral, 4=agree, 5=strongly agree]
L(?catlon The
Students | s is administrativ
Students | are functiona| The faculty | Announcement o staff are
are at ease| respectful| | to my | organisation s from T
with each | towards | needs of | / structure is| administrative promp
. support
other each studyng | clear to me | staff are clear .
students
other or staff
needs
contact
N 80 80 80 80 80 80
Missing 0 0 0 0 0 0
Mean 4.000 4.413 3.913 3.675 4.000 4.088
Std.
L 0.955 0.774 1.034 1.088 0.994 0.917
Deviation
Minimum | 1 1 1 1 1 1
Q1 3.25 4 3 3 4 4
Median 4 5 4 4 4 4
Q3 5 5 5 4.75 5 5
Maximum | 5 5 5 5 5 5
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2) Teaching staff characteristics and teaching methods

Subsection 2 explored theattaristics of teaching,sdaffessing support provided to the students, empathy
shown and engagement throughout the teaching process. Teaching methods used were also assess
included the digital compgtehdhe teacher, the difficulty and lappé@e teaching matefialese
statements received | argely positive response
agreed or Oagreed r es porespoases weré Below d0Aodgdr &l stdtemerdsg r
Figue 24and Table 6 provide a summary overview of survey responses for this section. A further bree
of each individual statement response is provided 25B@jures

Teaching Staff Characteristics and Teaching Methods (n=80)

Teaching Materials are Appealindil’ NG
Teaching materials are not too Difficult to Understan{il” NG
Teachers are Digitally Competenfiil™ Il
Teachers are Engaged in the Teaching Proc@§s |l

Teaching Staff Provide the Student Support that | nellid” Il

Teaching Staff is Empathid "Il

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

m Strongly Disagree m Disagree m Neutral or Uncertain m Agree m Strongly Agree

Figure24 Summary overview of survey responses for Teaching staff characteristeaching methods
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Table 6: Summary overview of survey responses for Teaching staff characteristics and teaching methods

Co-funded by the
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of the European Union

Teaching Teachers ard Teaching
Teaching | Staff Provide Enaaaed in Teaclers are | materials arel Teaching
Staff is the Student gaged Digitally not too Materials are
. the Teaching er )
Empathic | Support that | Process Competent | Difficult to Appealing
need Understand
%Freq| n| %Freq| n| %Freq| n| %Freq| n| %Freq| n| %Freq| n

80

Total 100% 100% | 80| 100% | 80| 100% |80 100% |80| 100% |80

Teaching Staff is Empathic (n=80) Teaching Staff Provide the Student Support

70% that | need (n=80)

60%
50%
40%
30%
20%
10%

70%
60%
50%
40%
30%
20%
10%

0% —_ — - 0% — [ ||
Strongly DisagreeNeutral or Agree Strongly Strongly DisagreeNeutral or Agree Strongly
Disagree Uncertain Agree Disagree Uncertain Agree

Figures 25and26 Teaching staff is empathic and teaching staff provide student support
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